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o increase understanding of anxiety in context of ASD
o identify core components of CBT

o discuss treatment of anxiety for students with ASD in the

school context

* most common mental health illness in Canada

* anxiety symptoms are very common in individuals with
ASD

+ 40% of children with ASD experience clinical levels of
anxiety (van Steensel et al. 2011)

« prevalence increases when consider significant
impairing symptoms

The Color Moj

nster
Anna Lienas




2/10/20

= social skill acquisition = attending classes and school
= challenging and disruptive = |earning
behaviour = academic performance
= parent/family stress = making friends
= co-occurring medical conditions = participating in class
= joining social, athletic or = completing assignments
recreational clubs

(Hudson et al., 2001; Kerns & Kendall, 2014; Reaven, 2011, Van Steensel et al. 2013; Williams et al. 2014)
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It seems like that upsets you.
Have you tried not thinking
like that?
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cognitive therapy

Reddit.com

inclusion of primary caregivers

concrete examples
visual supports

match information to a child’s cognitive abilities

specific interests
reinforcement
predictability

Moree & Davis (2010)
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Facing Your Fears

The Dark
- Lemony Snicket & Jon Klassen

* Facing Your Fears (Drmic, Aljunied, & Reaven, 2017).
* Exploring Feelings (Clarke, Hill, & Charman, 2016).
* Exploring Feelings (Luxford, Hadwin, & Kovshoff, 2017)

* MASSI: Multimodal Anxiety and Social Skills Intervention (ireri,
White, & Mbwayo, 2019).

» adoption and utilization of EST in real world settings
« efficacy vs effectiveness studies
 translating research into clinical practice

¢ conducted in school setting

¢ educators as intervention agent
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model of collaborative research

researchers and knowledge users are partners in
process

Leads to relevant research

LOS ANGELES TIMES

PEANUTS CLASSICS By Charles M. Schulz

SO WHAT /" WHAT DIFFERENCE 1 WAS Just
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ANYWAY.
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‘rpose

Understand knowledge users’ perspectives
« Construct IV for study two

‘rticipants

Educators (n =3)
* Parents (n=2)




earch Design
Focus groups
* primary session
« follow-up session

alysis

Thematic analysis
« deductive process
* inductive process
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Primary themes

strengths of FYF

barriers to transportability
team approach
intervention agent
effective communication
procedural structure of FYF

cohort sequencing ,

selection process

Table 1

Themes, and Frequency of Re

Theme Subtheme Frequency of responses

Educator Parent Total
Group Group

Strengths Format 7 5} 12
Content 8 9 17

Barriers to School capacity 12 10 22

transportability Scheduling 3 4 7
Commitment 6 0 6

Team approach Parent involvement 6 7 13
Class involvement 4 3 7
Administrator support 4 2 6

Intervention agent 6 5] 11

Communication 5 2 7

Procedural structure Exposure practice 4 2 6
Scheduling 3 1 4

Cohort sequencing 2 2 4

Selection process 3 0 3

1

2

3
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School Based Facing Your Fears: Outline

mm class

Welcome to Group
Understanding Worry

The Mind-Body Connection

Calm Body — Calm Mind

Steps to Success- Introduction to Exposure

Practicing Exposure and Making Movies
Practicing Exposure and Making Movies
Practicing Exposure and Making Movies
Practicing Exposure and Making Movies

Graduation

Understanding Worry Introduction

Calm Body-Calm Mind Understanding Facing Your Fears

Steps to Success

Calm Body- Calm Mind

Exposure Coaching

Exposure Coaching
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School Based Facing Your Fears

School Based Facing Your Fears
Class

Small Group
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worry

Learning False Worried minds gt T aring
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emotions danger
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Thoughts-
feelings-actions

Learning to set
goals

What makes Yhatworry dentify priority Graduation
me worry et my worries What worry does Calm body
u to my body strategies

Relaxation
training

ind
danger strategies

False alarm/real caim

School Based Facing Your Fears

Parent

J—

Review student
progress

Adaptive-
Excessive Fear hierarchies
protection
ﬂ
Plan to get to
green

Creating

How to identify &
target new

hierarchies
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cator Skill Acquisition

dent Anxiety

ial Validity

RQ1:

Examining educator skill acquisition and treatment fidelity

Will there be a statistically significant improvement in educators’ CBT knowledge
post-workshop when compared to baseline assessment?

Will improvements in educators’ CBT knowledge be maintained at follow-up?

Will the training workshop and training feedback sessions be associated with a
post-intervention average fidelity score of 80% or higher across educators
implementing the modified school-based FYF program with students with ASD and
anxiety?

Will educators perceive the training workshop and training feedback sessions to be
associated with their skill acquisition in implementing the FYF intervention?

RQ2: Examining student treatment outcomes

* Will participation in a modified school-based FYF intervention yield a

statistically significant reduction in anxiety symptoms for elementary student
with ASD post-intervention?

Will students’ reduction in anxiety symptoms be maintained at six-to-eight-
week follow-up?

Will a reduction in anxiety symptoms for elementary students with ASD
reflect a clinically meaningful change?

RQ3: Assessing Social Validity

Do educators, parents/caregivers of children with ASD, and children
with ASD who participate in the modified FYF intervention view the
school-based intervention as socially valid?
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‘rticipants

Educator (n =6)
o counsellor, IST, EA, teacher

Student (n =5) and Parent (n =7)
o ASD + anxiety symptoms
o ages 11-13 years
o 4 males, 1female

‘search Design

Mixed methods approach

o Quasi-experimental group design
o Educators: 3 assessment points
o Students: 3 assessment points

o Brief semi-structured interviews

o Educators: feedback sessions
o Students: weeks 4-10

o Focus groups

‘iependent Variables

RQ1: Examining educator skill acquisition and treatment fidelity
o training workshop
o training feedback sessions

RQ2: Examining student treatment outcomes
o school-based Facing Your Fears intervention

‘pendent Variables

RQ1: Examining educator skill acquisition and treatment fidelity

o skill acquisition
o treatment fidelity

RQ2: Examining student treatment outcomes
o student anxiety

RQ3:Assessing social validity
o acceptability and feasibility of SB-FYF
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RQ1: Examining educator skill acquisition and treatment fidelity

knowledge
pre-training to post-intervention, 2= 9.65, p = .008

rvention fidelity
* Student sessions 79% (82%, 77%)

* Parent sessions 66% (80%, 51%)
+ Class sessions (84%, 0%)
FYF 73%

‘Average Percentage of Implementation of

Intervention

Intervention Fidelity Scores for Student Sessions by Facilitator

amGroup A
<=Group B

5 .6
Session

Intervention Fidelity Scores for Parent Sessions by Facilitator

33888

]

Average Percentage of
Components Implemented
w @
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Treatment Fidelity Scores for Class Sessions for Group A

100 e=Cla s One

80 —=Cla s Two

Average Percentage of
Components Implemented
«

3

1 2 3
Session

RQ1: Examining educator skill acquisition and treatment fidelity

ary themes
helpful facilitating factors
learning process
challenges
student behaviour
personal expectations

RQ2: Examining student treatment outcomes

‘yild report (ASC-ASD)

X=9.26, p = .196
Effect size = 0.83 (large)

ent report (ASC-ASD)
x%=2.80, p = .246
Effect size = 0.30 (small)

cher report (SAS-TR)
¥2=1.20, p = .549

Effect size = 0.57 (medium)

RQ2: Examining student treatment outcomes

Individual Student Scores for the Three Anxiety Measures and Clinical Significance

ASC-ASD (C) RCI (C) ASC-ASD (P) RCI (P) SAS RCI(T)
Child I i 1 I | [
1 24 17 125 22 30 157 33 29 129
2 9 4 0.89 14 12 0.36 12 23 -3.49*
3 35 16 3.39* 36 22 2.75% 8 6 0.63
4 8 3 0.89 37 29 157 31 =
5 18 10 143 16 13 0.59 32 27 159

Note: ASC-ASD (C) = child-reported anxiety measure, ASC-ASD (P) = parent-report anxiety measure, SAS = teacher-reported anxiety
measure
*RCI>1.96

10
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RQ2: Examining student treatment outcomes

Individual Student Scores for the Three Anxiety Measures and Clinical Significance

Child
1

uos woN

Child Parent Teacher
¥ K ¥
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¥ N v
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¥ ¥ ¥

RQ2: Examining student treatment outcomes

ary themes
Changes in ratings
* Tools

RQ3: Assessing social validity

ial validity
* Educators

* Parents
* Students
Grand Mean

ary themes
* outcomes

4.2 (4.4,4.0)
4.6(4.2,4.8)
3.8(33,4.2)
4.2(4.1,43)

* program structure

* inclusion

* recommendations

* School-based FYF
» Effectiveness
* Facilitating factors

(esea rch-to-practice @
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* conceptualization of treatment gains
* real life change

* Inclusive outlook

* sample

* screening

* mixed methods
» effectiveness studies

e train the trainer
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