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Infusion Activities
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Home Extension Activities l

figs 10 60Ch specific CNI, T
oud. For snample:

WOW or Fger Talk words
that ame Highly specific ta this

Why focus on core vocabulary?

High frequency words

Great potential for generalization
across activities

* Foundation for real progress in

ﬂ language development

* A struggle for many
‘ teachers/SLPs

Zangari, 2013 based on the work of
Zangari & Wise, 2010-2013

Core Word Selection

¢ Available research & scholarship (e.g.,
Banajee; Van Tatenhove)

* Developmental patterns
Linguistic foundation

« Opportunities for frequent use in
preschool classroom

Important for other teaching strategies
¢ Authentic teacher input

Zangari, 2013 based on the work of
Zangari & Wise, 2010-2013

¢ Pronouns: |, my/mine, you, it

« Verbs: can, come, do, go, eat, feel, get,
give, have, help, like, know, play, read,
see, show, sing, stop, tell, walk, write

* Nouns: boy, brother, father, friend, girl,
hand, head, mother, sister

« Modifiers: again, angry, bad, big, busy,
different, good, happy, little, messy, sad

» Time & Place: first, front, here, later, now,
there, today.

« Other: all gone, and, away, down, on,
no/not, ready, what, where

Zangari, 2013 based on the work of
Zangari & Wise, 2010-2013

Sample Core Word Board




Verbs

have, give, see

Descriptors
busy, good, little

“Function
Words”

and, not, on

Nouns

boy, friend, hand
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» Predictable and repetitive sentences

* Pictures support the text

* Not too much print per page

« Interesting and appealing to the children

» Readily accessible books; Teacher
preference

» “Follow-up friendly”

* Many opportunities for core word
practice

‘\ /‘

~ N

Specific
Tasks

=y
v

Spgxﬁc
Tasks




10/14/2013

[}
L]
-

Teaching Core Words

¢ All Children: 4-6 new words/book

¢ Some children: An additional set of 2-4
words

« Asthe weeks progress, we keep using
words covered in previous books.

* Words are shared with families.
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Shared Reading

» Teacher/therapist explicitly models the
strategies & skills proficient readers use.

» Teacher/therapist and children read
together repeatedly to explore, discuss,
and enjoy the text.

« Text is fully visible to both teacher/

therapist and children.
s N,
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Shared Reading offers many
opportunities to learn that...

Reading is enjoyable.
Books have pictures and print.
The reader turns the pages

When the reader reads, she is reading the
marks on the page. The marks are letters.

Letters make sounds. Letters make up words.
The words make up sentences.

The reader tracks print.

There are other Concepts of Print.

Print has meaning!

But mostly, shared
reading is used to
teach language.

...

N

Shared Reading is the
context for core word

~ practice.
: ~“want”
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Emergent Literacy Level

« Little or no experience with print
» Learning concepts of print
» Learning how to use pictures to gain meaning

“Oh no!”

You need
to look at
picture to
see what’s
wrong.

“What fun!”

You need to look at picture to
see what is so fun... Or, is it?

And Beyond

+ Alphabet knowledge

. * Gaining confidence
* Learning about new

 Building self-concept as

words
- Learning about fiction areader
and nonfiction * Reading alongside their
» Learning to talk about peers
books g
¢ Learning to use pictures : Learnlng_to R
to support connections between
comprehension self and text
» Developing a desire to *« Comprehension 28

learn to read

-:3?;;

Moving onto Kindergarten

« Familiar with reading experiences and
knows some words

¢ Beginning to notice how words are
different or the same

¢ Making connections to their own
experiences :

¢ Continuing to learn how to make .
meaning from print

« Learning about different topics

SAMPLE Shared Reading Lesson Example:
TELL ME CURRICULUM Book 2

LESSON 5 At A Glance

ACTIVITY MATERIALS YOU NEED
Setting the Stage Music: If You're Happy | If You're Happy and You
and You Know It Know It Song Poster
Review core words Word Cards

Locate highlighted
words
Review FIRST page of

Word Card Board
Personal and shared SGDs
From Head to Toe Book

8 minutes the book Piggy Pointer
Establish purpose Tiger Talk Board
Reading Read the book From Head to Toe book
Word Cards
Word Card Board
5 minutes Personal and shared SGDs

Follow Up Activity

3 minutes

Create WHO poster

WHO poster template

WHO pictures to choose
from

Story toys

Personal and shared SGDs

TESON Z AT A Glonce

ACTIVITY

MATERIALS YOU NEED

efting ihe Stage.

~ b
T

Review core words

Estoblish o purpose

Review that pictures are
different f words and
review the concept of
the first poge

Max's Breakfast book
Tiger Talk Word Board

GeffingReady fo Recd

Picture Walk

Mox's Breokfost book

Word Cards
Word Card Board
Personol SGDs

Shared SGDs
Follow Up Activity Core wordpracfice Storytoy
o L Music Personal and shored SGDs
L in This Is The Way Song Poster
SETTING THE STAGE Review core words

The teacher willremind the students thot ihe day before they falked
about the words ALLGONE DOWN WHERE GET ON. She will
show them ihe word cards and review fhem by holding each cne
up. saying the word, and asking the students to repeat the words.

When the teacher says DOWN she will say, “Everyone lockup. NOW
lock DOWN! | am going to put this book DOWN. [T is ON the floor.
WHERE is [T2 [T is DOWN!" Then she will say, “| am going to GET MY
bubbles.”" The teacher should blow the bubbles foward the
students. “The bubbles are going DOWNI Pop them.” Once the
bubbles have popped, she should sa
GONE! WHERE did they GO?" She willthen s will put the
bubbles ON the fable.” The teacher may repeat this process
depending on the studenis’ ability to ottend and their level of

Switch-Accessible Books on
PowerPoint

ased on the work of
At 30

Nise, 2010-2013
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Sample: Book 2, Day 5 _

Teacher: “Let’s sing! | LIKE this song!”

The children and teacher sing “If You’re Happy an
You Know It”.

The teacher reviews core words. “Everyone say
CAN.”

Teacher: “Let’s find our special words in the book...
Oh! Here’s one of our words! Let’s say IT together...
CAN.”

Teacher: “l need HELP! WHO CAN show me the
FRONT of the book?”

Teacher: “Let’s read to find WHO was in the book.”
The teacher supports the children in creating a
WHO Poster.

Key Elements

* Repeated reading
* Aided language input
* Frequent elicitations of core words

WHO Poster

To teach main character identification
To focus attention on relevant
information

To build a bridge between the

characters and reader’s life . N

WHO Poster

Y T T T e g T W
4 \

WHAT Poster

To teach story sequence

To focus attention on relevant
events/details

To build retelling skills
First... Then... Last I

WHAT Poster
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Story Map for

STy WD The Lunch Box Surprise

« To practice visualizing the story and/or its details

» Using a visual structure to think about new
information

« To focus on relevant details
« To sort new information into familiar categories
« To build skills related to:

— Identifying the main idea

”% 4

Sy TE
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Sam’s FRIENDS

oF
F/ The kids have food Sam is SAD. He has GIVE him some of

- :“n"}‘“

— Describing to EAT, no food to EAT. their food. He feels
— Retelling HAPPY.
— Summarizing i
o In Shared Reading, we teach
Shared Writing 9

emergent readers using
predictable texts.

In Shared Writing, we teach
emergent writers using
predictable charts.

Y ¢ Shared Writing Predictable Chart

. Structured Language Experience * Teacher/therapist chooses
Approach (cunningham, 1979) — A topic.

+ Predictable charts to engage childrenin — A structure or predictable pattern for the
the writing experience. children to follow

e “lsee .
* “At the park, | like to
Teacher/therapist and children compose

» Using the predictable structure,
children learn:

text together. —That they can dictate their sentences.
« Teacher/therapist writes as children —That they can read their sentences. S
dictate. — A lot about letters, words, and .2
conventions of print. [
Ja3%,
an:T@n.
11




For Children Who Are First
Learning AAC

Dictate responses using:

» Choice boards made specifically for
the activity

» Personal SGDs

« Shared classroom communication
devices

« Communication boards, books, eye
gaze boards

10/14/2013

Shared Writing Lessons Teach...

» Core word review * Fluentreading
 Letter recognition » Use of technology

+ Word recognition as an alternate
* Letter activities [ETESEMIRGEN e

- Expressive writing * Name recogpnition
(dictation)

e Reading o

- Listening in a group o8
activity

But mostly, shared
writing is used to teach
language.

...

Ny

Predictable Chart Writing is the
context for core word practice.

~ “want" \ 4
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SAMPLE Shared Writing Lesson Example:
TELL ME CURRICULUM Book 2

LESSON 2 at a Glance
Acfivity Materials You Need
Setting the | Review story core words (say & repeat] | Pocket chart
Stage & | Review fitle Word/symbol cards
5 minutes
Writing Begin sentence dictation w/ 2 adulis + | Predicable chart with fitle & carrier
2 phrase [“ILIKE to __."]
children Markers
Read back sentences using SGDs Individual SGDs
12 minutes Find an ‘d'
Follow Up | Leiter-sound song for ‘D" Song Board
Activity Letter Activity: Crayon Rub Low tech SGDs with /df
5 minutes

BEFORE WRITING
eview of the BOW
‘.f, and placing them on
pport the children
r$GDs, os needed. They will
also support children learning Tiger Talk words (DIFFERENT and
THERE) by pointing out those words on the child's SGD cs the
teachersays them.

end will help them soy the words o

Review fifie

Using the PPT chart book. the teccher reads the fifle of the
predictoble chorf and poinis fo ecch word os it isrecd. “NOW, let's
READ our title. T is, "WHERE Is The Egg?™

WRITING Clap sentenceson PPT chart book
Using the PPT version of the chart, the teacher reads

sentence.Everyone claps eochword os it is read. Fou
provide support os needed.

Core word hunt
’ “Ineed HELP! Let'sfind our speciclwords.” The teacher willshow o
7 fewBOW WOW word t

chart. For Tiger Talkers
words [DIFFERENT and THERE)

. if oppropricte.

Find the specialletier
“CAN YOU HELP me find our specicl letter, v’ NHOW?" The teacher
will pick o few childrento lookfor the speciclletter for this book. ‘u.’
She will highlight the lefter “u" in the chert fext ond remind




Sample: Book 2, Day 2

* Teacher: “Let’s WRITE about how we CAN move.
Ms. Amy, your turn.”

* The teacher reads the first part, “| like to
pausing so that the child/adult can finish the
sentence with an SGD.

« The teacher transcribes the response. “| like to
jump.” (Amy)

» Teacher: “Let’s READ WHAT we wrote.” The teacher
will read the chart line by line pointing to each word
as she reads it. She will pause at certain points when
the children can read along using their SGDs.

* Letter song

* Letter Activity

10/14/2013

10-day sequence of
shared reading &
shared writing lessons.

Literacy activities used
to teach language.

...

Nyl

Infusing Core Word
Practice into the
Preschool Day

Classroom activities are the context
for core word practice.

Why Infusion Activities?

To provide for multiple opportunities to
practice core words

“lcan q

'°:°' doit.” g’,‘ J
| “lsee .

\U I that.” |

-
-

To give teachers the flexibility to select
what works for their classrooms

“want"
\\mell " nSeeu ) \\good " “help"
m . ";" -\_/_~
Ny
Arrival Time

» Sigh announcing Book of the Week

* Songs for segmentation, rhyming,
letter-sound correspondence, etc.

» Search arrival area for the Special
Letter.




Circle Time

¢ Introduce core words
e Say & Repeat

* Modify songs to allow for children to
say (or use SGDs) core words

« Search for Special Letter in Circle Time

o e '.:;.' el J:"'..::\
| » Y
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Outside Time
N', Froggie Find ,\'.

Looking for Found it

* Monkey See/Monkey
Do
— Animal Action with
Puppets
— Blow Bubbles
 Froggie Find
(scavenger hunt)

oooooono
ooooooo

Quick Quack Questions . .

S

e During Snack Time
— Beyond requesting

¢ Questions that give practice with book-
related concepts and/or additional
practice on core words

* Beyond choice-making

— Build conversation skills by noticing and
talking about other people/things

= i i

R

Who has fruit in their snack? "I do" with chart of fruit/no
fruit
Who has an animal at home? "I do" with chart of animal/no
animal
WHAT is your shack in? "I have bag/lunch box" with chart of
bag/lunchbox
WHAT are YOU drinking? "I drink __" with beverage chart

Centers: Buried Treasure

Story-related toys in rice/sand.
Prompt children to find the toys and
practice saying core words.

“| found

“YOU found

“ISEEa____ .

“WHAT DO YOU HAVE?”

Centers: Vocabulary Sort

Vocabulary Sort

-

Target

Word & %
. _

PCS

10



« Core words are made into laminated Bingo-

type game board.

All Turn It spinner is set up with the same

vocabulary.

« Children can be helped to activate the
spinner, say the word that they get, and
cover it on the game board.

« They can label each word again at the end
before finishing the activity.

g. Cooking [Approximote Time: 10 minutes)
Use the providedvisual insiructions fo guide siudents os they complete the cooking
activity.Rs for allergi il Mok i

Cooki

Cinnamon Toast
Ingredients & Supplies:
lloaf of bread
1 smoll container of butter or margarine
1 smoll botle of suger-cinnamon
Toaster
ives
Directions:
1. Remindstudents that cinnamon foast isa delicious idea forbreakfast.
2. Toosto piece of breod for eoch student.
3. Sprecdbutier ormargorine onts the toosted bread. Students should do this if
they ore able.
4. Sprinkle sugar-cinnemenonte the buttered foast.
Pighlight BOW WOW and Tiger Talk words as appropriate.
annot wait io EAT the focst.”

il ITis ALL GONE"
is will foste delicious!™

— Using the symbol set/system from their SGD,
children can match symbols-to-symbols for
core words.

-
Ry

10/14/2013

Symbols for
activity-specific
words that get
added to the
AAC system,
used in
conjunction with
core word
boards, SGDs,
etc.

11



Centers: Alphabet Book

* Children co-author small alphabet books (e.g.,
“Sis for “).
* Provides experience with:

— Writing their names conventionally or with stickers, or
symbols.

— Phonological awareness: Identifying pictures with the
initial sound

— Reading the book back when finished
— Using core words (e.g., get, |, you, help)

...

Ny

Centers: Collage Building

 Pictures (related to book and core words)

¢ Can also be sent home for further discussion
about core words

* Adapted scissors for cutting

JEAS T

Goodbye Time

* Review the sign announcing weekly core
words.

* Review QUICK QUACK QUESTIONS Chatrt.
« Search the signs in this classroom area for
the Special Letter
— Talk about the sound it makes.

e Chants or songs with core words
RACRE
L -
)]

10/14/2013

Other Alphabet
Activities/Games

Reading: Direct Instruction

Letter Sound Correspondence

» Sound Blending

« Phoneme Segmentation

* Decoding

Guided Reading =
Sight Word Reading Vg

Based on Cunningham, 2000; Erickson &
Koppenhaver, 2003; Light &
McNaughton, 2008

Parental Involvement

Working with
Families to Support
Carryover

o e

w)

A

12
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.> Share Packets

* Weekly materials that include:
— Info on the book and core words
—Word cards
— Suggested strategies and activities

BOOK 2, WEEK 1
BOOK?2: From Head to Toe (by Eric Carle)

ey
~w

BOW WOW Words: can do help  if
Tiger Talk Words: first  like sing  write

Packets for Weeks 1 & 2

Introduction to the curriculum

A list of core words for the book; Symbols for
the core words

Activities to do at home

A short note from the teacher

— How the child is making/using manual signs

— Where the new vocabulary is on his/fher AAC
device

— Word approximations the child uses for that
week’s core words

Week 1: Awareness

 Building awareness of how the child
communicates using multiple modalities
« Differentiating between what the child
‘CAN’ do & what he/she ‘DOES’
o Skill Building:
— Introducing the concept of modeling the
AAC system

— Basic concepts in eliciting language
» Teacher note

TELL ME Book 1: Words We Are Learning

atschooll Every week ourlist
longer. e are new and some are from other bookswe
Here ore the wordswe are leaming. Willyou soy themwith m

Things We Can Say with These Powerful Words.

Mell Read (to) me.
What? Isee [the) front.
Front [of the) book Iseeyou!

Whatbook?

Things We Can Say with These Powerful Words.

lcan. lwrite it.

You can. Iread it.

Ido. | tell you.

Youdo. Doit first.

I help. Canyou help?

| write. Canvyou see?

Isee. Canyou sing?

Iread. Can you read?

Ising. Can you write?

Write it. Doyou see?

;f]g?'"‘ Doyou see it?
gt Doyou lke it?

Canlz | can see you.

Can .oue | can tell you.

yous I can help you.

| do it. What do you like?

|lke it. What do you see?

ISGS n Zangat 013 k iont k of

Week 2: Skill Building

» Continuing to focus on modeling
core words.

Using the AAC symbols for core
words

Building language facilitation skills
» Specific activities

—E.g., Collage, mini book
Additional resources

» Teacher note

13



o§o All About CAR

fhe CAR Strategyis used to help children put
language to the world around them. It uses short
sentences that focus on what the childis doing,
saying, or looking at. It's a simple, but powerful
strategy.

C = Comment
A = Ask a question
R = Respond and expand

* C: Comment on what the child is doing,
saying, or looking at. Then wait 5-15 seconds.

* A: Ask a related question that the child can
actually answer. Wait 5-15 seconds.

* R: Respond & expand on their answer. N

10/14/2013

APP What is it? Device Company Cost
TellPic iPad Chadwick Cook Free
Allows user to iPod
record a message
w and combine it
with a photo. . e
Photo with audio A
recording can be CtIVItI eS
emailed.
If You’re Happy Interactive iPod Kids Game Club Free
and You Know It| animated book iPad
- and activities for
toddlers and
=} children of all
ages.
AutismXpress | Teaches emotions iPod Studio Emotion Pty Free
and their iPad
I respective
expressions.
123 Color HD: iPod Steve Glinberg $.99
Talking Coloring | Color, draw, paint, iPad
Book use stamps,
< stickers, add
@ voiceovers. You
- can even use your
own photos to

Activities

2. Ifyou haven't done so clready, consider trying out the scripts thot we discussedlost week.

Itmay be helpful to ask your child's teacher to show you how he/she does this with your
child ne else use new sirat ond hes can make a big
difference. Here are some additioncl examples:

EXAMPLE |; Washing Honds

ADULT: Do you see that bubble?
CHILD:Ido.

ADULT: You have messy hands!

CHILD: My hands.

ADULT:| see o bubble again! Do you see it?
CHILD:Ido.

ADULT:We canwash again later.

AP| ting Dr:
ADULT: | have your clothes. [shows clothes] | like this shirt.
CHILD:Ilike if. [help childif necessary]
ADULT: My shirtis blue foo.

Zangari, 2013 based on the work of

3. Here are some octivities we have done in our classroom. You can try them ot home too.

The Mouse Trap Game: You will need ot least four people to ploy this gome.Two
people cre chosen to be o mouseirop. A child can be pairedwith an adult if
assistance isrequired fo do this. While facing each other, hold hands and hold your
arms high. The mice [the other perticipants) should walk through the mousetrop—
either morching fo music orto a familiarsong. Blow a whistle or make another noise.
Allmice shouldstop and the trap (their arms) comes down and cotches any mouse
that has walked under theirarms. The mouse that is caught goes fo the cenfer of the
ring and the game proceeds.The game ends when there is one mouse left. That

mouse is the winner!

“¥OU are o LIMLE mouse!”
“We are BUSY PLAYING "
“Catchyour BROTHER/SISTER!"|
“LATER we CAN PLAY this with your FATHER."

“NOW the mouse rop will COME down!"

7angari, 2013 based on the work of
Zangari & Wise, 2010-2013

Activities

PARENT REPORT

Please complete the following checklist and return to school on

your feedback to guide our instruction.

so that we can use

Zangari & Wise, 2010-2013 el
BOOK 2, WEEK 2
Notes for
This is the type of prompting or support we provided to your child:
Here ore some things has been practicing atschool consay:
Specific instructions for you:
Zangari, 2013 based on the work of e

Zangai & Wise, 2010-2013

1.My child used some core words this week by using his/her Nofural[Speech | Sgning
[circle one) speech | generted
device

2.My child showed interestin porficipatingin this week's octivifies. Y] NO
3.My child repeated core words after hearing the words. YES NO
4. My child spontanecusly used core words. YES NO
3.This was difficult tor us this week:
6.Ihove ¢ quesfion about:

Zangari, 2013 based on the work of -

Zangavi & Wise, 2010-2013

14
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Framework can be replicated by teams to
meet their own needs for core vocabulary
instruction with:

— Their own books, set of words, types of AAC, .
types of learners, age group, etc. Carole Zangarl
Isglsetzsn:g;igrggg i:;1][[1(51“|sr1ed|V|dual instruction that is zangaric@nova.edy

— Their preferences for activities www.PrAACticalAAC.org

— Flexibility to work within another more
comprehensive curriculum

®
— Strategies that go beyond the curricular = " % 58
approach "1 %
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